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Shirley D. McCunpf'énd Marthﬁ Matthews

"“SEX-ROLE STEREOTYPING,  "'séxism’' and _
"'sex discrimination”—we have - all heard
«these terms increasingly in recent years.
They refer to eritical educational problems
we are moving to alleviate in our classrooms.
But many ‘of us still find ourselves ylcertain
as to what these terms nitan and unsure of
what they imply for our professional and
personal lives. '
- Even as we may work to insure that our
young children, male and female, are active
4 inboth the block and doll corners or that our
middle-schoolers engage in botH. woodshop .
and cooking experiences, we hesitate in the
. face of troubling questions: ~Where did this
~sex-role problem come from-~is it part of
B women'’s_liberation’”" " When. we change a
child’s sex roles, aren't we threatening his
or her sexual identity and orientation’"
“Aren’t we questioning traditional values,

o

or social class. Second, as the rate of change

in our society constantly accelérates, we are -

taking a new.look at the relationship be-

tween this -societal change” and our

educationmstitutions. Often we find our-

selves caught betwéen pressures for main- -

taining the past and for anticipating the fu-
ture. o '

Both of these forces are reflected in the
current -concern with sex roles in education.
In defining sources and. manifestations of
inequality, we have come to recognize sex as
one basis for “'sortirig™ children and for pro-
viding differential opportunities. As-we be-

come aware of changes in the roles “of

women and men, we see that such sorting on
the basis of sex limits the optimal growth of
all children. '

Since the turd of the century, industrial -

and technological developmerit has produced

which are a parent’s prerogative to main- ..major transformations in the nature of work

tain/”" ""What are the implications for schools.
~and for educational changes"” -
.- How we respond -to-such-concerns -wilt-

be shaped by smame of our most basic

perceptions, values .and experiences. In this
~article and_those that follow, we seek to

- gestions that -may
.~ gponse. :

| SOURCES OF CONCERN _
’ ABOUT SEX ROLES

assist in. meaningful re-

In the past decade criticism has. been mount-
ing with regard to the quality and relevance
of the experjences our schools have provided -
children in preparing them for.their ddult
roles. Two primary forces have stimulated this
. eriticism. First, we have come to recognize
and to reevaluate limitations placed on indi-

EFRRUARY 1976 .
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~ing numbers; Y0 percent of females

© examine these questions and-to provide sug- - -
-’ ? - . . . . .
—tion of a woman's adult life devoted to child

"~ viduals by virtie of their race, ethnic group _

and paid employment. Statistical data docu-

ment the following significant changes in the

tife patterns of women since 1900: !

5 Women from every age group, marital and
parehtal status are entering the laﬁor- orce in increas-
now in high
lives.
¢.] Women are having fewer children; the

school will work at some point iftheir

earing
and childrearing is therefore decreasing. oo
.1, Moré women are becoming heads of families;
growing numbers are assuming full responsibility for
care and support of children.. . '

" The percentage of women living alone or with

vﬁersons unrelated to them is steadily growing; women
‘Detween the ages of fourteen and thirty-four or over
sixty-five comprise significant proportions of - this

group. : ) . -
- As the roles and lives of women have-
changed, so have those of men. With wom-
en's increagsed entry into the labor force;
many men have as:?ned new responsibilities
in thaintaining_ho

: 179
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e and family. Males and
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females are obviously having to relate differ:

ently to oné another, both at work and in the .

home. .~ . .l .

None.of us‘is inaffected by these ehanges;
they shape not enly our lives but also the
future lives of our_\qhildren. '

DEFINING THE ISSUES#

Let us look now at some data on relation- .
ships between traditional sex-role differentia-
tion and actual sex differences. . - :
Eleanor Maccoby and Carol Jacklin re-
cently completed a comprehensive analysis of

over two thousand books and articles relat- -

ing to possible psychological differences be-
tween males-and females.? From their re-
wiew, they concluded that a number of
‘traditional beliefs about nonreproductive sex
differentes are myths, some are supported by
research evidence, and others remain in-
-adequately tested. Some of these_conclusions
are summarized below: )

g
MY THS - — o e e e e S -
I.. That girls are more “social” than boys. (Fact: '
Both are equally interested in social stimuli and re-
wards and equally adept at understanding the emo-
tional reactions of others.) '
© 2. Thar girls are more suggestible- than boys.
3. That girls have lower self-¢steem than voys.
(Fact: Boys and girls are similar in overall self-
confidence through adolescence. Girls rate themselves
higher in confidence regarding social competence;

T bofy,i\jmore often see themselves as strong and pow-
erful C

A4 That girls lack the motivation to achieve.

{Fact: Although boys™ achievement motivation ap-

© pears to be more responsive than gitls' to competitive

arousal, there are no sex differences on the level of
achievement motivation in general.)

5. That the sexes ~dl”§’? in learning processes.
(Fact: Females and males are equally proficient on
simple apd high-level fearning tasks.) :

6. That boys aré mare "analytic' than girls.

ACTUAL DIFFERENCES: .
l. Males are more aggressive than éemale:

Q boys are more aggressive-physically and ver ally).

/

o,

. .
. .
R .
\ . ’
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Girls have greater verbal ability’agn boys.
Boys excel in visual-spatial ability.”

4.° Boys excel in mathematical ability. =
- jNote: These ability differences usually do not first -
appear in early childhood but have their onset at
adolescence and increase through- the ~high school

2
3

-years.)

Obviously, these data’ do not support
many common assumptions about differen-
ces between males and females. Several im-
ortant points emerge. In those areas where
sex differences do exist, we find considerable
overlap in the, distribution; for example,
many boys have low-level visual-spatial skills
and many girls demonstrate high levels of
visual-spatial ability. Moreover, we cannot
easily classify sex differential behavior as
being either innate or learned. One sex may
have a greater biological readiness to /earn
certain behaviors, or boys and girls may
adapt themselves through learning to social
stereotypes that have some biological basis.
Further, it is probable that children learn -
sex-typed behavior through identifying with

others of the same sex and through adopt: ~ ="

ing sex-typed behaviors ~consistent with
developing concepts of “masculinity or
femininity."" o

Considering the implications of their find-
ings for social and gducational changes,
Maccoby and Jacklin wril:e:-

© We suggest that societies have the option of mini-_ -
-mizing, rather’ than, maximizing, sex' differences
‘through their socialization practices. . .-. In our
view, social institutions and $ocial - practices-are not
merely reflections of the biologically inevitable. A
variety ‘of social institutions are viable within the
framework set'by biclogy. It is up’to human beings
to select those that foster the lifestyles they most
value.* - / - :

SEX DIFFERENCES AND
SEX-ROLE SOCIALIZATION -

. . . . q' T
Additional research indicates, however, that
our socialization practices maximize sex dif-

8




ferences. Girls and boys are channeled into
sex-typed behaviors and sex-differentiated
roles that do not reflect the diversity of their
individual abilities; and the complexity of
roles society requiges of them. Although we
must allow for differences across and within

v

various” cultural groups, we can draw some
general conclus)(ms:' SR
S

.3 &-role behaviors are among ‘children’s first
learnidf$.” In most cultures, behaviors corisidered de-
sirable for boys include aggressiveness, sippression of
emotion, well-developed reasoning ability and sexual
initiative; for girls. passivity, dependence, conformity,
nurturance and the inhibition of aggression.®

. By the time children reach preschool. they
“know their sex and the play. preferences, behavior
patterns and expectations adults hold for that sex.’

.3 As children grow older, their’sex roles become
.more stereotyped and restrictive;® they tend to select
fewer categories of behavior as sex appropriate
and to indicate more polarized ratings of sex
appropriateness.” ’

-7 Children of both sexes tend to see the male
role as the more desirable one; male activities are
accordingly given higher visibility and statys.'®

- 7 Acceptance of graditional sex-role identity is

related to positive psy hological adjustment for males

and poor adjustment ffor females. Boys who identify
with masculine rolés |show better ‘psychological ad-
justment than do girls who identify with ferpinine
roles. Females who display high ‘1Q, creativity and
* originality are usually those who internalize cross-sex
behayior: often they have exhibited tomboy behavior

K at sqn%.point in their lives."t . . ‘

In our society, as childrén learn their bio-"

logical identity and reproductive roles as fe-

males, and males, they also learn that other

* - roles open to them are influenced thereby.

- We need therefore to examine outcomes of

our traditional sex-role socialization patterns

- and to reevaluate the restrictions and limita-

.Jinns they impose,

ERIC —
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EDUCATION AND SEX:ROLY

. SOCIALIZATION . _
Recent data published by the National A
sessment of Educational Progress indicate

male-female differences in educational .
achievement that cannot be satisfactorily ex-

L

asic sex differences in ability. -

Results from NAEP assessments in eight learnifig
areas show that males generally do better than fe-
males in four major sugjcctsz mathematics, science,
socialstudies and citizenship. o '

In the. four other learning areas females con-
sistently outperform males to any large degree in only
one (writing); madintain a slight advantage in one
(music); and in the remaining two subjects (reading
and literature) are above male achievement levels at
age 9, then drop to lag behind males by the young
adult ages 26-35.'% ™ v ‘

~Although the superior performance of
méles on the mathematics section of the
Assessment is consistent with the differences
in mathematical ability reported by Macco- ..\

“by and Jacklin, it isdifficult to attribute’the -

performance deficits of females on non-
mathematical portions of the Assessment
to their superior verbal abilities. More plau-
sibly, many, of these differences in perform-
ance may be the result of sex-differentiated
patterns of educational socialization that per-
petuate traditional male ‘and female stereo-

types. . ' . ,
‘We can also see effects of sex-role stereo- .

typing in academic and career aspirations.

Although girls average better grades in high

school, they are less likely to believe that

they have the ability to do college work.™

Indeed, for the brightest high school gradu- -
ates who do not' go on to college, 75-90. "+ -
percent are women,* Decline in career com- .
mitment has also been found in’girls of high
school age, related possibly to their belief .
that' male classmates * disdpprove of a
woman’s using ‘her intelligence.’® '
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" These sex differences in scholastic achieve-
ment, in college entrance and in career com-
mitment suggest that females -are not being
adequately prepared to function ‘ptimally
in the work roles that are .ipcregsingly
theirs. Such data call forth/‘imﬁfﬁrtant
questions: Are we assisting our pupils to
develop fully thejr unique abilities and

. interests, or ary@e channeling them into
prescribed roles on the basis of sex? Are we
providing the educational experiences neces-
sary to promote the total development of .
both girls and boys and to insure that they
will be equipped to function successfuly not
only in traditional seproductive roles but also
im changing roles as workers, family mem-
bers and individuals? - '

EDUCATION AND THE
PERPETUATION OF
TRADITIONAL SEX ROLES

~Faced. with- such 'questiorfs."ﬁe“mcu“()ﬁ”fb
éxplore four major ways schools function to.
transmit traditional sex rﬁs ATt
stéreotyped role expectatidifs and

1. Physical Enviropment of the School
Environmental sex. segregation (e.g., a; pre-

- school classroom with doll corner at one end

. and block area,at the other or a secondary
school with separate entrances and corridors
for boys and girls) discourages both’sexes

. from exploring the full range of options
available to them. '

Symbols placed within the schools may
also communicate dffferential expectations.
Corridor. displays of athletic trophies .of
males and gclothing™ hade by females rein-

- force stereotyped notions of sex-apprepriate
<behaviors. chool bulletin boards and class-
“room pictures frequently exclude images of

woinen or portray both sexes in stereotyped

@ “nd limited roles. ‘ o

haviors.

o

imaintain

)
| 10

$2.. School Curriculum .
Examples of sex-role stereotyping e recur
throughout the learning activities and mate-
rials that prescribe children’s »lea:rningsi,

In textbooks. Instructional materials ‘often
indoctrinate’ children- in socially prescribed
behaviors. Particularly for a young reader,
these .materials frame the child's range of -
experience and “define the reality of his,
dr her world.'® Studies of the images of.
females and males jn textbooks and other -
instructional materials used from preschool
through college document both the relative .
omission of girls and women and the assign-
ment of both sexes to stereotyped or limited
life-roles. Females, when they appear, tend
to be portrayed as passive and defined pri-
marily by their relationships with. males.
They are usually seen at home, functioning
-in nurturant or supportive - roles; when
shown outside the home, they- consistently
assume ‘traditional female roles ofy nurse,

ren tend to be depicted in different but
also limiting stereotypes. Seldom do we see
them expreshing emotions or in nurturant
roles; alghost pniversally they are declared &°
be compéteny, achieving or career-oriented.'” -
In career and.-vocational education. The
interest patterns, abilities and values that, '
determine career goals begin to develop
early. Materials and activities used to”help
children gain’images of the nature of work -
and of the roles of adults‘irpr(hfe community”
.seldoin present boys and gitls with the range
.of qgtions available to them. As children

move up i‘lxjiucational level, materials and

activities efqployed in formal career educa-. -
“tion. programs~hre similarly stereotyped; so
are those in most programs in vocational .
education.'® IR

Through = instructional ~ groupings and.
course assignments: In both the. preschool
and the elementary school ¢lasstoom, teach-,

-

) !

_teacher, -sales clerk or-secretary."Boys afid”
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ers frequently form instructional or class-
“room .activity groups on the basis of sex.
Although we may be able to justify sore
Eredominantly single-sex groupings on the

asis of ability or skill leves, to categorize .

children solely in terms of gender demon-
strates expectations that may function as
- self-fulhlling prophecies and limit the ex-
_posure of both girls and boys to unfamiliar
subjects or activities.

Through pbym‘alv()iuca}ion and-tom-~

 petitive sports. Recent research suggests that
development of physical, intellectual and so-
cial skalls is inextricably related.'® Althéu’gh
we.should be encouraging all.individuals to
“develop healthy ‘bodies and body images
and the commitment and skills for their
maintenance, our physical edycation and
athletic programs from preschool through
collége operate to minimize tfie importance
~of physical development for females. Such
programs become increasirigly sex-differen-
tiated as students progress through school,
and opportunities for females in competitive
_ athletics become more and more ®estricted:
‘As the emphasis on.combetition increases,
. greater and greater proportions of males are
also excluded.? A
Through counseling and guidance serv:
ices. At the preschool and elementary school
levels, our counseling and guidance services

™ function primarily to help us identify an#l -

hgndle pupil behavioral or emotional prob-
lems. While .the aggressive i
young beys is frequently tregfed as a coun-
seling concern, we find relgfively little atten-
tion is paid to excessive passivity in young
irls. . s :
g At the middle and secondary school lev-
els, ounseling and guidance focus in-
cria;?g'fy, upon course selection and career
planning. Stereotypical assumptions regard-
ing sex-appropriate academic and . career

‘es, as' reflected both in -the counseling

ERICT

“expectations.

process and in counseling instruments and
materials, shape many choices.* ‘

3. Structure’ and. Organization of the
School o Lo
In defining the parameters, fag provision of -

services, curricular and extrhcurricular proX™" "

grams, our school admi:rrat-ive practices
angistructures-often transit sex-role stereo-
types. Palicies influencing selection of in-
structional materials-,ag, course-content or
those mandating diffefent - graduation re-
quirements for males and females often rein-
force stereotypes that limit options.
‘Allogation of staff roles is another source
of sex-role stereotypind. In "elementary .
schools, 83 percent of the ingtructional. staff
are females, yet women compriSe only I4
percent of all elementary. principals. At the
secondary level, these figures are 49-percent
and 2 percent respectively.” The relative " .-
scarcity of men in’preschool and elementary
classropms and of women in administrative -
positions clearly transmits traditional - sex-
role expectations to children. C

4. Behavior of School Personmel

The attitudes and behavior of adults work-
ing in the schools (bus driver, <\;Jstodian,
teacher, principal, counselor, instfuctional
aide, school volunteer) provide children with
critical messages about how they are valued,
what they can hetome, and what roles are:
envisioned for them by saciety.  Research
indicates that both counselors and teachers
hold sex-differentiated expectations for girls

and boys, women and ‘men; further, that
+ they. may behave in ways - that shape and

reinforce pupils for conformity with these
* Differential interactions of
teachers with males and females ig every
category of. teaching behavior has’ been:|
clearly documented.® :

~
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TOWARD A NONSEXIST EDUCATION

Current Progress

o

What can we do to change "these patterns>
_The beginnings of change have taken many
“forms ang come from a vatiety- of sources.

f’l\ltast on#chool distfict (Berkeley, Cal-

upported a project for multi-

_materials development, teacher training, and

sex:role stereotyping in schools.?®

curriculum implementation in grades 46— -
aims to provide boys and girls from various -

. racial-ethnic groups with opportunities and

reinforcement ~to explore nontraditional
em_otlonal physical, interpersonal and career
roles.”® Many’ other school districts have pro-

vided inservice training to help “tfache

identify and deyelop skills for alleyiating

Especial attention has been glven to modh

fying curriculum and instructional method-

ology. Selma Greenberg and" Luc} Peck of
Hofstra University have developed a *Basic,
Human Needs Curriculum™" for preschoolers.
It is des:gned to help children (1) to under- -

~ stand that all human beings— regardless of

sex, race or class—share basic needs for
food, clothmg, shelter, love and afTeCtlon,
health and recreation, -and ‘sénse’ of com-
munity; (2) to respect the diversity of voca-
tions organized to satisfy these needs; and-

- (3) to aspire to full [Sartmpauon in the adult,

world of work and leisure.”

Contributing to the change..process for
more equal and meaningful education for
both sexes are (1) community groups that
increase public awareness; (2) teachers who
lmplemell:)t change in their classrooms; (3)
administrators who provide suppertive poli-

cies, programs and training opportunities; -.°
(4) proqunonal associations  that provide

EKCmmg or publications support "and (5)
ruurm«mc @ . .

‘.. -

D . .

a

publlshers, worheg's groupsﬁachers and

“students who develop currieulum and supple-

mentary magerials:*»? -

But despite such significant begmnmgs, |

»we have much yet to do to. assure full sexual
equallty in the United States’ Tisle IX of the
Education Amendments of 1972 provides™a

comprehensnve federal prohlbmon of sex dis-

crimination’ in. educatipn. State legislatures
(in such states as Massach®setts and
ington): have enacted similar laws. Such leg-
isation can do much to increase public;and

L]

/ash- -

‘educator awareness of the .pfoblem. We
‘must all work to contribute to the -

development and support of meanmgful ef/ |

forts for its solution.

- Goals and Actiofis for'Fut_ure Growsh
Onesgood way to mqve toward eﬂ‘ectk(_/k)n-
- sexist education.'is by evaluating our own.
_Schools and classrooms. As previpusly noted,
our conclusions and responses will be shaped
by our individual perceptions, experiences
and valyes. Review several of the followmg
“educational goals: ard change- stratgglps to
determine which may be most appropriate | to
your own situation and priorities, ‘

-Goal 1: The: schoolis physical - envxronment‘
shoild be organ®ed to encourage all chlld)‘ip t0

explore the range of learning opportupities .

-available and to provide symbols that affirm the
contributions, values and potentials of females
- ard males of all racxal, enhmc and socxal class _
groups. . T . .

Action steps:

mine whether children are segre
activity areas, desk or work areas, /storage areas for
personal belongings, and recreatign areas.

. '
e

B

Cil

3

Examine bulletin boards, clasfroom exhibits, hall ’

displays and office decorations §
{3 inclusion of males and fémales from all racml
ethnic and social class groups.
{3 portrayal of males and femates in both tradl
tlonal and nontraditional roles in family, home,
school, workplace and community. :

2T
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“Talk ‘over your ﬁndihgﬁ with pupilg, teachers and
administrzuor{;“‘gitcrmmc steps each of you can take
to accomplish wecessary changes.

Goal 2: The schoo[h@un_'iculum should prepare

boys and girls for the full range of intellectual,

economic, psychological, physical and social-
quired for their healthy functioning as .

ro
adults. It should not only transmit past expe-

rience and knowledge.but also anticipate future-

needs—expanding. rather than limiting the
range of options available. to all. o
A ' :

- i

Action steps: v S .
Review your textbooks-and,othbr instfuctional ma-
terials. : : . : _.-"
. Are males and females from ot racial. ethnic
- and social class groups-included? ‘. - .
. Are males and females portrayed-in both non-

school. wotkplace and society? ..

, Are the unique experiences. roles, histories and
contributions, of racial-ethnic minoritiés and women
reflectedss ; < o
aspirations? - B :

Discuss youi‘findings wich pupils. Encourage them
to Hévelop critical evaluation skills that can help them
to identif[))' stereotypes, or bias in materfals, -

Obtain supplementary- materials that can be used
to correct omission
Involvepupils and teachers in creating such materials.

. Reviewcareer education materials and vdcational

*_ education programs. Do they reflect a full fange of

AN
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options for male and female studénts of every racial- -

ethnic group and social class?
Jgroup !

Discuss with your pupilg.the range of‘opt‘ioﬁs avail.

able to them and the “relationships. between them.-
selves, their work, their families and their leisure

activities. ' s
Obtain supplementary materials that portray a
versity of career options for males‘and females. Ex-
pose all pupils to both traditional arid nontraditionak
“role model: = - _ . :
Review your vocational educayiomPrograms. Are
all courses open équally to males and females?
_ Review your counseling programs. Do they:
{1 reflect an awareness of behavioral and emo-
tional problems experienced by both girls and boys?-
i} encourage all ¢ explore the full range of: aca.
demic and career optiquszavailable to therh? ‘
[ utilize instruments a erials that are free
QO msex-differentiation afd big? ¢+ -

- tices that can assist

and : , _ school
traditional and ‘traditional roles in fmily, home, -

How will these materials affect self-ithages and ‘

inaccuracies you identify,

_5 N . .‘ T : 3 N .

- .
Discuss your cogiclusions
—

and admipistracors. Develop program goals and prac-

identify.. - ;

. . P Sy, .
Consider“your assignrgent-of classroom acuvities or

* classroom groupings. Are they made gn the basis"of

sex? ' . . e,
Review. your physical education and achletics. pro-
grams. . P R B R S
.} Are both boys and girls permitted ‘and encdur- -
aged to participate in all activities and sports?

(1 Dp athletic programs accommodate the intars -

ests and abilities of both. sexes? s
Review your total curriculum. Does it deal with
both affective and “cognitive needs? Do you feel' it
prepares ‘both  sexes ‘for economic, psychological,
physical-andisocial roles and’ fuactioning? .
" Diseuss ypur conclysions with pupils, parents-and
personnel. Develop “plans to: begin
modifications you find necessary. -~ oo

Goal 3:} Administrative p.olicn;es and practices
and .thé structural organization of the school

.shoulgidefine the parameters of nonsexist educa-
‘tion arid suppast the development of programs
- for its achievement. Allocation of staff? roles

practices and criteria, ° .

*

within the institution should fodel nohsexist

Action steps: R -
Review student policies and. practicewf your ‘in-
stitution. Do they differentiate between Wbys and girls
in disciplinary, behavioral or. dress requiremengs? |
Review the staffing profile of your school or. dis- -
trict. Do you see sex-stereotyping in the assignment of
administrative positions? Classroom  positions at the

-various educational levely from preschool through

secondary? Classified seaff positions? ,
Obtain "a copy of the regulation promulgated by
¢ U.S. Department of Health, Education, and Wel-

idesTitle IX of the 1972 Education Amend-
ments.” Review the policies and practices of your
schdol or district togéther with the. federal requjre-
ments for nondiscritination’ on the basis of sex in

educational programs. o C

. .

"Goal 4: All school_personnel should be able to

- respect and affirt the dignity and worth of all -
children, regardless of sex, racial-ethnic group
or social class. School personnel should function -
to support and reinforce the development of

. children based on their potentials, values and ~

abilities rather than on

preconceived role-expec- -
tation’s. C o

el

’ .

ith counselors, teachers

you in meeting the -needs you-

.
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Examme your pwn 1ssumpty‘r}3 and v1lues regard-
mg, appropridte roles and bchavmrs .of females and.

males,
Read threg: 1rncles pest‘almng to. sex-ToIe ,stereo-.
t‘yplng in scHools and society, - .

ConSnder {the ways your-gwn sex-role aswmpnons

vnd valgs influence your: classroom or school behav.

uﬁn&e the Beh:mor and ¢xper|ences of yOur

pupils.

Revlew vnlues clarification techmques and agply-

t};em in your schod! or classroom to explore with boys
and girls the1r unique values and potennals

e Nonsexm education is qua\llty .educauon

~  Working toward its achievement prov:des

each of us with opportunities not only for

personal growth, but also for contributing to

the reform of qur schools and for developing

a ‘society in whichs every child and adult is
“freer,to achieve his or her #ull potential.
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- Reinventing Sex: Roles

~in lx!u- Early Childhood Setting \,
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»
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Patrick C, Lee * : . .
HuMaN.cULTURES, our own included, invef? " to the point where e traditional sex role is
‘ways of thinking about human beings. fragmenting under the strain, And although
- When traditional cultural inventions become  the corresponding conflict for males is not as © .
. outmoded through the intrqduction of new ,evident, cracks are surely appearing in the
technology or new knowledge, then it is facade of the traditional male sex role as
“important that we reinvent other ways of well. :
thinking. ‘ T If, indeed, our customary tvay of dis-
Before getting,to the topic of sex roles ‘as tinguishing between the sexes is no longer
indicated in thg title, leg us consider the~ appropriate. then we should” seriously con-

+*

notion of “early childho®d as a cultural -
invention. Not too long ago many teachers
of young children viewed them- as social-
emotional beings without any significant in-
tellectual resources or needs. After’ more-
than fifteen years of prodding by Piaget and
other cognitive psychologists, however, prac-
tically all of us have given intellectual devel-
opment a central place i our conception of
young children. We still view them as per-
sons who are resolving emational conflicts,
gdining control over their impulses and- re-
conciling their desires with._those of adult
and peer-group society. But we also see them-
as using a powerful intelligence ds a way to
- master thesgdevelopmental tasks and as en-

gaging in a profound intellectual search for .

meaning in their world. Without realizing

it, we have reinvented our concept of child-

hood.. * = S
Similarly, sex rale’is a cultural invention,

sigler the prospect of reinventing sex role.
Those of us who work with young children
have a particilar responsibility in this re-
spect. because it is-doubtful that yesterday's
version of sex role_can assist today's children
in the task of building a sane social order for
tomorrow. - ' .
What can we childhood. educators do to
reinvent’sex role in more positive and human
directions? There is no simple answer to this.
question; but any answer at all depends on -
our ability to compreheénd precisely whét sex
role means, on our sensitivity to the ways
schools transmit it, and on our own ’in-

genuity in geconstructing ‘schools and our |

own professional functioning so they fdster

more adaptive versions of it, -

SEX ROLE AS A
CULTURAL INVENTION _

a way of thinking about biological males and * The first step jn the reconstruction of sex role v -
females—and one that is under increasing isto recognize that as a cultural invention.it = - ¢
pressure.to change, for very simple reasons. \is/hot a fundamental human characteristic.* .
Variationg in the structure of the family, the Several bgnefit§ accrue from this way:of 7.,
technologk of contraception and of the thinking. 1t helps us ro distinguish between.
"household. and new priorities in the job sex role apd the biotogy of sex. Whether
market “have radically transformed the life . one is male or female -is a) biological
" experience of the average American woman matter, which has very : little.

+
O  RUARY 1976




-+

"

o i

I

e

“masculinity”" or “femininity”" as they have
‘been created by our culture.. We have no
compeltling biological justifications for the
broad range of sex-role differences our cul-
- ture imposes on children. On the contrary,
considerable evidence attests that boys and
girls are more alike than different despite the

 divergent sex-role indoctrinations’ to which
.. they are exposed. Moreover, crosschltural:

“studies have revealed that human beings,

i~ "+ despite sharing a common skxual biology.

2

4

- basic dimension of his or her personality. As

in

N

'y .

E

i

* have invented an uncomtmon variety of sex
roles.. ‘

]

- Another advantage to the, notion of
sex Ttole as a cultural invention is that Jt
distinguishes between sex role and human
personaljty. We tend to think of sex role as
Spmiehow: being intrinsic to the‘child, as a

_childfen gtow up, they do gradually inter-
. nalize sex-role identities. But long before sex

role bécothes 4, part of human personality, it

exists external to the children as a set of
cultural presgsiptions. Growing: boys and

girls become.ditferentially receptive to these-

préscriptions in respogse to differential adult
expectations. Thus boys, for example, tend
to develop mechanical skills and to be inde-
pendent and assertive bécause we expect
these actions:from them. But if we were to
expect the same bf gitls, they weuld soon
manifést similar Behaviors and interests. Not
all girls would” méet. the new expectations,

but then neithe‘rﬁd,b‘lz'il‘l-boys meet them now.
Nevertheless, we can easily enyisage that, if

~sex-linked expettations were reversed or ran-

. domly distributed, boys-and girls would be”

‘quité-different from what they-are today. -
Finally, this view,'separates sex role frm
the realm of superstition and mystery. Sex

role has. no mystical status, in thé panoply of -

-1

Y

human- inventjons. As a cultural invention,
it has value only as .long as it remains

functional. When it no longer functions as =
_intended, when in fact it has become dys-

functional in certain important respects, then
we need to replace the old invention with a
new one. As mentioned abdve, we have re-
placed our old way of thinking about child-
hood precisely because it no longer -tor-

responded with what we knew about chil- .

dren. Similarly, traditional notions of sex
role are no longer.in harmony. with im.
portant social, technological and economic
directions taken by our society. For this en-
tirely pragmatic reason many, of us are ask-
ing for a'newly invented version of sex role.
Removing sex role from the realms of
biology; persenality and superstition frees us
from fixed ways of thinking about the matter
and enables us to place it in somewhat better -

.[;ersp'éctive. Jhis new p%ﬁpectivé also holds
!

enefits for children. With the constraints of
séx role lifted, children can be appreciated
more- as individuals. and less” as repre-
sentatives of one sex or the other. Chil-
dren whose sex role development is atypical
need not be classified as "deviant.” With the
stigma of deviance removed, new worlds of

experience can be. opened to childrgn, which.-

they and society. would otherwise close. Par.
ticipation Jn experiences’ traditionally re-
served for the opposite sex would no'longer -

. be viewed as indicative of early abnormality,

but as a ‘reaching out for cultural enrich-
mefnt, e , :
Obviously, schools. and teachers cannot

-hope to igduce all these changes alone. But

we can examine-the particular means we use

.to transmit- sex. role and then reconstruct

those fheans so they have a liberating rather -
than a’constraining influence on children. .

CHILDHOOD EDUCATION *
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HOW SC (1968) and La Belle and Rust (1973) found
AR CHOOLS that nursery school teachers age very much
TRANSMIT _SEX ROLE concerned with. controlling children’s behav-

Two primary ways early childhaod centers: ior and that the primary purpose of their

- transmit traditional versions of sex role to "control is to socialize children'in the rules of
-children are thrgugh creation of sex.segre- the classroom. Thus, teachers project, an
gated activity, areas and through pupil-role ideal “pupil role,” which requires that chil-
expectations of teachers. The small amount dren be conforming; docile, passive: and
of published research done on nursery schdol  manageable. Interestingly enogh, this be-
settings yields no surprises. Boys frequent the  havioral profile bears a striking resemblance
block corner more than girls do, show mgre o the tfaditional female sex role. In fact, a
positive affect there, and engaje in more™ third study found that nursery school teach-

. consructive play. Girls, on the other 'hand, ers ovérwhelmingly reinforced female-typed
are found more often in the doll and art behavior in children of both sexes, thus in-
areas, where their play is more relevant, dicating the close correspondence between
constructive and cooperative than boys’ play preferred pupil behaviors and those associ-
and where their affect is more positive " ated with the standard female sex role (Fa-
(Shure, 1963). This early sex-typing of ac- ot and Patterson, 1969). " ‘
tivity areas’may be viewed as the precursor | This interaction bettveen sex role dnd pu-
to subsequent labeling of some school sub- pil role has different implications for girls
jects as feminine (e.g., English, art, etc.), and boys. As girls accommodate to pupil
while others are seen as more appropriate for role, they reinforce their accomsnodation to .
boys (e.g., mathematics; physical edutatiqn, the traditional female sex role. Moreover, -
etc.). Sharp demarcation usually corttinues the ease with which gitls appear to adopt
throdgh secondary school, particularly in pupil role conditions them to learning Styles
vocational courses, and even into college that are essentially receptive rather than ac-
where programs in engincering and hpme ~ tive. Boys, oni the other hand, typically expe-
economics, for example, tend ‘to segregate: rience a role conflict between society’s expec-
according to sex. Of coutse, early childhdod = tation that they be masculine and tMe -

0y

2

educators are not accountable for what hap-.
pens.in schools for older children and adoles-
_cents; but we must-assume responsibility for
the ways our
stereotyping. . E .
As regards pupil-role expectations, it is
well known that teachers prefer school chil-
dren who are well behaved and easily con-
teolled. What is less widely recognized, how-
ever, is that these expectations are appdrently

studies done . by Jackson and Wolfson
(4] ' '
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* .
own settings foster sex-role

active even -at the nursery school level. Two

school's requiremep'f that they be well-be-
/ haved pupils. Thus, schooling tends to be a
stressful and alienating experience for boys.

All the available evidence indicates that

boys do, indeed, have greater difficulty in
adjusting to school. From the earliest grades

upward, boys receive more punishment, are -

‘more -often’ referred to extra classroom spe-
cialists, are dispropqrtionately represented in
special educationgjprograms. and are more
fIr)equentIy-, 'exp(el d from school (Lee and
“Kedar, 1976) o _

‘.‘.1?"7,_,_',_ L
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In summary, we can fairly vonclude that
the school’s insistence on pupi| role coaxes
young girls into the female sex role and
pushes young boys into exaggerdted versions
'of the male sex role. "

REINVENTING SEX- RbLE

.
Early childhood educators could help in sev-
eral ways to reinvent sex role in moré liber
ating directions. First, we could devise ne
ways of distgghbuting classroom space and mg-
terials so as to break up patterns of de facfo
- sex segregation. For example, we could cop-
bine the housekéeping and- block areps,
- thereby -eliminating the necessity for bpys
and girls to pass into alien territory in order.
to participate in activities traditionally asso-
ciated with the opposite sex. We should/not

expect, however, that such recombinagions’ - ..

will be immediately successfyl. Patience{and

vigilant'fine tuning will be required to erjsure_

acceptable outcomes. Qur guiding pringiple
should be that space and materials be| dis-
~ tributed 5o as to provide equal access for
children of both sexes. Depending on flass-
~room layout and educational philosophyj, this
principle would be applied in different|ways

in different settings. Thus we have no stand-.

ard recipe to follow, but much-will d¢pend
on. the commitment and imagination df the
~ individual teacher. '

Even after redesigning the classrpom,
-+ however, we cannot afford to let things|take
_ care of themselves. On the contrary, |i
-extremely important that we prdject expgcta-
tions in accord with the equal access
ciple. This action means two things. First) we
should expect that children will use a |full
range of materials and pursue activities {re-
gardless ‘of sex-role barriérs. Thus, childten
C1o are already engaged in atypical actiVi-

= . ¥ -

ties would have no reason to think that they
are doing anything “abnormal." Also, chil-
dren who are inhibited about crossing sex-
role boundaries would be encouraged to do
$o by our expectations. Second, ‘we should

odify our expectations regardjng.pupil role
so that hoys and girls have eqyal access to it.
As matters currently stand,/boys have too
little access to pupil role and girls have too .
much access to it. This unéqual access has
the . inadvertent effect of reinforcing the
standard male and femgle sex roles. But
changing pupil role i§ no‘easy task, aqd only
a few tentative suggestions can-be made to-
ward this end. @ ‘

It may be helpful to canfront directly the
4 whole business of control in the classroom.

In doing so, we should attempt to distinguish

between arbitrary controls and those abso-
lutely essential to maintenance of social or-
“We can assist one another in this task by
observing and ftecording each other’s con-
trolling behaviors. Thén we can survey our
listed controls and force ourselves to justify
each one. Those not easily justified should be
discarded gradually in successive steps, al-
most like a weight reduction program. One
does not lose all excess weight in one day;
similarly, we would not drop all superfluous
controls in one day but would phase them
. out gradually and securely according to a
predesigned schedule. This approach would
- have the ultimate effect of liberating pupil
role so" that young boys may find it more
“congenial and. would have less cause for
“masculine” protest. Moreover, those girls-
who are now. too comfortably ensconced in

- pupil role~ would -begin to -feel personally

" challenged by schooling rather than lulled
o§ it into premature acceptance of a dysfuric-

tional female sex role. , o
~In addition to liberating pupil role, we
" might also consider liberating our own

.-
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teacher role. Much of the rec‘ent/publicity
given to the need for more male teachers at
the early childhood level suggests that the
typical f{:male teacher feels men can do cer-

amount of research on this matter indicates

for boys, us female teachers are for girls
- (e.g.. Madsen, 1968; Friedman and Bowers,
1971)."But we are still left with a strikingly
small number of qualified male teachers ac-
cording to a recent survey, which estimated
that less than two percent of teachers at
grades three and below are male {NEA,
~1972). This recognition of the reed for a
“‘male” influence insthe classroom, coupled
with .the relative unavailability of adult
\ males to provide it, leads to an inescapable
conclusion: female teachers have to provide
it. and not only for boys but for girls as well.
Essentially, then, female teachers have to
develop their capacity for androgynous be-
“havior (as should the few male teachers
available to young children). To do so in-
volves.no magical transformation of charac-
“ter, nor does it have to wait upon mionths of
consciousness-raising. All it_ means, quite
concretely, is thatthe female teacher get into
- the kind of things stereotypically -associated
. with-males, like playing with worms and
toadxs.'_having artolerance for messes, tinker-
-ing with mechanical devices, enjoyirg gross
-motor games and sports; and she should
_dress accordingly. She does not have to be

4

ill p\obably come gwith gime; all she has to
do is them. BY thus transforming her.
teacher ro

Y tive model for boys and a more challenging
and liberating modelfor girls. She would, in
other words, effectively transform the nature
of pupil role and, by doing so, help to rein-

> O _nt sex role.
% ERIC

‘tain things that she cannot. The small’

that male teachers are more effective models

particularly adeptWat these activities—that -

, she would become a mdre effec- .

CONCLUDING COMMENT
In the preceding paragraph the teacher's ca-
pacity for “androgynous™ behavior was

mentioned. There are many definitions for

this term; but basically it means that one's
sex is not the primary determinant of one's
behavior, valug§ or aspirations. It does not .
mean "‘unisex™; nor does it -mean that fe-
males should adopt the traditional male sex
role;. nor does it imply that biological sex is
never a factor in human behavior or person-
ality. It simply means that people are free to
be and do whatever, their bodies, aptitudes
and interests allow and that biological sex is

not a basis for assigning value to human

beings. : .

Whether we'be teacher or child, female
or male, all of us have much to gain by this
reinventing of sex roles in the early ¢hild-
heod setting. 3 ' L

References’ |

"Fagot, B. 1, & G. R. Pattersoiy/""An Iri-Viv#.AnalySis of

;

Reinforcing Contingencies fgf Sex-Role Behaviors in the .

Preschool Child.” Developnintal Psychology 1 (1969):
- 563-68: . S
Friedman, P., & N. D. Bowers: "Student Imitation of
Rewarding Teacher’s Verbal Style as a-Function of Sb%
and Grade Level.” journal of Educational Psychology
62 (1971): 487-91,
Jackson, P, W, & B: J. Wolfson. "' Varigtiesof Constraint
in a Nursery School.” Young Children- 23 (1968):
© 358.67. N A - T
La Belle, T. J., & V. D. Rust, ';Edntrol Mechanisms and
Their Justifications in Pres¢hool Classrpoms.” Small
Group Bebavioy 4 (1973):/35-46." - - .
Lee, P. C., & N. B. Gropper. "'Sex-role Culture and
Educational Practice.” Harvard Educational Review 44
(1974): '369-410. .

Lee, P. C.. & G. Kedar. "S'cleolc andlpupil Rochin‘,Earl'y

Childhood Education.” The*Quarterly Review of Early

Childhood Education | (1976, in press).’

Madsen, C., Jr. "Nurturance- and }Modeling in Pre-
schoolers." Child Developpent 39 11968): 221.36.

NEA Research Division, “New Profile of the American

N
g

Public School Teacher.”*Today's Bducation 61 (May =

1972): 14-17. .

Shure, M. B. "Psychol-(‘)gl;cal Ecology of a Nursery School.”

Child Development ‘34 (1963): 979:92,

L




",

Teachers. Be(a)w ’ar(' o
. of-Sex- bl(‘rool \1)111;,

-

Barbara Simmons

SINCE 1776 a revolution has occurred in’

American attitudes toward children and
their education. Se¥ism. so very evident in
the double standards practiced by colonists,
s - gradually beg,mnm;,, to dls‘lppedr from
_ school programs desng,ned for older children.

But a need clearly persists. to restructure the '

early experiences of young children so as to
eliminate sex-role stereotyping. -
Classroom procedures that perpetuate sex-
ism should be analyzed by teachers and para-
professionals. Often we are unaware,of the
subtle, unconscious influences we have on
children’s  self-concepts and interpersonal
relationships as they are now and may be-
come in the future. In ‘many cases four-year-
olds bring sexist behavior to school ‘with
them. causing preschool teachérs to be con-

fronted with the problem of chinging these

views in order to give children the freedom

_to dream that they can be what the\ want to

be without restricting their aspirations to
traditional sex roles.

The tollowing are a baker’s dozen of sug,-

" gestions for ways to move toward a nonsexist

yrriculurm. -

/Eammerm'g and Housekeeping

Provide learnmg, centers that give children
the opportunity toselect activiges that inter-
est them. Strivg to eliminate any stigma that
-may'be felt by girls as they build, or boys as
they sweep or cpok. When demonstrating
methods for sawing wood, hammering nails,

setting the table’and dusting furniture; en:

courage both boys and girls to participate.
Divide the responsibility of maintaining a
clean classroom among all the.children. Dis-
tribute your requests for assistance equally
- and randoml) to members of both -sexes
(say, "'l need two blg, strong children to. help

Facmg the Music , :
Use music and_dramatic play as opportunmes
for children to see themselves in new roles.

Avoid subtle distinctions whereby girls are,

asked to play the quiet, small instruments '~
- such ‘ds sticks;
“while boys play

sand blocks and triangles,
loud “aggressive” instru--
ments such as drums - and: cymbals. When
you ‘encourage the -children to respond
rhythmically to music, allow"everyotie to
be elecfhants monsters and motorcycles.

me carry this plank™”—not, FtWo big, stcong  Girls don't always-have to be butterflies, -
boys . _ birds, fax,nes and angels Slmllarly, in dra-
_ / . 4
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"Here are concrete ways-to implement a nosnsexist curviculum.
. - Bgrbara Simmons-is Assistant Professor and Chairperson,
v ) Early Childljood Subcommitee, College of Education,
. . - ' Texas Tech Unidersity, Lubbock, Texas.
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—VME Smith, Washington, D.C. - What Parents Do .
' e  \W/hen talking. with children about homes

and families, ask, “What do your parents
do?"" or very possibly, "What does,your par-
. | gntdo?” instead of:the stock,.""What does -
1" your Ddddy do?" As” more: women in ouf
society pursue careers outside “the. home,

hopefully men will share a larger portion of

the responsibility for.rearing children. Con-

ceivably, a revised role of father may need as.
much emphasis as the traditional role of-
mother has received for years. Dolls.or sew-
.ing cards in the make-believe corner should

no longer be reserved for girls.

For boys who have never seen their fa-
thers in the kitchen, it might be profitable
for the female teacher to invite a male
—teacher -ar principal to present a cooking

. |~

squrces, the information they share can be -
belpful; but the real reward is observing the
child's delight when a -parent_serves as
teacher. w '
- In view of the
dren who are part of a traditional nuclear
family complete with mother, father and
several siblings, conduct discussions that en-
compass and show acceptance of a variety of
“lifestyles. SR :

~

(

| ) £,
matic play, Big Billy Goat Gruff need;g‘bt o
- always be delegated o a boy. Girls can easily Curious. Careers :

W‘?lf- US?. puppets to give shy c‘hildren"f'?"q, pations unusual for their sex to visit your
curity while they verbally experiment with" school. Children would benefit from meeting
new roles. " and questioning a male nurse, a.female doc-

be trolls, gjants, ogres and even the Big Bad - Ask professionals who are eﬁr}%aged in occu-

A combination dramatjc play or make- .:‘f't_f_ofr,' a “male telephone’ operator, a female -

believe corner can be equipped with hollow " enginger, a policewoman. Use role-playing
blocks: boards, boxes and'a set of props so -~ - . S b SR

that _chlldrgn Can cr¢at¢;’any setting—house, . % % Thanks for this suggestion, and others, that appear in.
store, hospltal, laundromat, subway; farm, _this article, ‘go- to Jeanne Walton, "Regional Training

- “restaurant, etc. Include a ‘stethoscope, mail" . Specialist. Day €are/Child. Development, ‘Head Start .
: Regignal Resburce and Training -Center, " University -of -~

bag' b“eﬂ;‘ase". clothes and. hats Of various , Maryland, College Park, Maryland, and to Marlene Ross

types.* . h _ . ] L - Early: Childhood Consultant, Kensington, Maryland. . i
. » . r . . . , Q ‘ . } . 7 K ) ;' N -‘ . - " . N
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decrea;iné_number of chil- -

"

&i’u/ " activity. When fathers and mothers are -
' y I themselves tapped directly as -classroom re- -




to enh and enrich children’s under-
standing of information gamed from these
interviews. :

~Fair Tales ‘ '

Screen carefully stories you select for tell-
mg or reading to children. Consult the
'Growing " Free" resource-bibliography in

*this issue for lists of desirable books that
depict both sexes in a positive light. Picture

--books and poetry written for young childrén |
have been critically examined by researchers

and consistently found to show bays in. the
\more exciting find challenging roles; girls,
on. the other hand, are often”shown -to be
‘passively demonstrating the supposedly femi-
nine characteristics of docility, obedience
~and domestic achievement." When you en-

counter consprcuously SEXiSt SLOries in . yqQur

classroom, explain your reactions to chil-
dren. Even the youngest child can compre-
hend fairness and equal opportunity.

Important precaution:- recognize that not
every book on a listilabeled "nonsexist™ is
necessarily qualitative literature. Move be-
yond labels; -be alert to dangers of self-de- =
feating censorshlp The goal is to provide
children a’ fair-minded multidimensional .
.view of life, avondmg polamatlon and prej-
udice.

In the past, the few token"women selecfed
a3 subjects tor biographies were often seen
engaged in sex-typed occupations or married

o, politicians. Recently publishers have be-

‘gun to provide better models, as in stories of
heroines of the suffrage movement and, of
other wonien leaders of often overloekEd
times in hlStOl‘) .

TV Tantrums
Analyze television programs for sex-stereo-
typing. The impact_of Sesame Streer is hard
to
lead characters are male @Qrtamly cannot
_positively influence the self-esteéem of young
females. Enough sexism is perpetrated by the -
television showsand commercnals children
view at_home.

Sneasure but the fact that so many of the

7

Toys and- Taboos ' ,
Select play materials that- extend children’s
. options. Some parents seldom buy scientific,
mathematic or manipulative toy—for girls,
selecting instead toys that require solltary,
-passive play and are overwhelmmgly ori-
ented toward domestic development. Girls .
should not have progress in math and science

. retarded because ‘they have been deprived

. of resources that might .assist them in.
developing manipulative and problem-solv-
ing ,skills. (Mothers and . female teachers
should beware of such statements as, "' was
always weak in math” or, "Boys are better
in arithmetic.”’) Verbal skills do no&wbelong

. solely to girls, nor are scientific -abilitigs in-

herited only .by boys.

[N

Re-drawing the Lines

When organizing the classroom avoid sepa-
ratmg children into a. "'boys* line" and a
‘girls" line"—except perhaps for going to
the restrooms. If lines are necessary, have
children line. up according to the color of
their shoes, height or- initials, ("Children
with buckle shoes get your coats then chil-
dren with tie shoes"'—nor "'Ladies mfirst! )

o »Qb .CHILDHOOD EDUCATION
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Playing the Game

Plan & balanced physical education program
that is suitable for all children. Avoid segre-
gating outdoor play by sex. Activities utiliz-
ing the balance beam increase coordination;
both cqordination and strength can result
from running, skipping, jumping and play-

dng ball. Help both sexes experience the
pride that accompanies physical pr&wess;..
provide equal opportunities and expectations.” .

I The very attire worn to school may deter-
mine the degree of participation in action

spages: Little girls who wear frilly dresses are

+ - much less likely to rur, jump and tumble—
as are boys.-who wear néw clothes their
parents warn them not.to dirty. Spend time
complimenting children’s achievements
rather than emphasizing clothes and -appear-
ance. Certainly in this day .of permanent

. press and magic cleaning potions wé have no
reason for allowing clothes to, inhibit chil-
dren's actions. P

When you discuss famous athletes, re-
mind children of the expéitise of Gail Pjer-
son arid Billie Jean King ds well as the more
commonly touted masculine sports celebri-

ties. . : &
Q  RUARY 1976,
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*  —Bruce Reedy, Washington, D.C.

-

Toeing the Mark e

Be alert to sex-typing when, teacher-pupil °
interactions are observed.* Collaborate with
colleagues by observing, analyzing and dis-
cussing each other's interactions with chil-
dren to be sure that®verbal transactions,
physical reinforcements and disciplifie are
fairly distributed, regardless of sex. Dis-

' ciplire of boys, when compared to that of

irls, tends to be harsher; avoid admon:
ishments like ""Be tough”, or "Big boys
don’t cry.” The unfairness of such tacgics
-is multiplied when we reward the quiet,

* conforming behavior of many girls by ignor-

ing them.

" Male Call o

If there is-a male teacher in your school or

Wl - center, remember be should be helping to

break down stereotypes, not to perpetuate
them. Is he the “"fix-it-man’"? Is he in charge

“ of the workbench? Is it his job to take the

active boys outside to work .off steam? Is he
relieved of messy cleanup “tasks and bath-
room supervision? Is he preparing to become
principal or director because “‘men are so
much better Aat managing™’? -+ 3

. - . ) \ v .,
"“Can We Do More?” _ e
In sum, we teachérs and parents need to
sharpen our sensitivity to sex-role stere- -
‘otypirig . because we know that the expe:
riences of young children can .provide men
and women of, the future either a foundation .
for unfair discriminations or :a basis for mu-
tual respect. If most of the suggestions here
seem “old, hat'’ to you, well and good, Our
dim has not been to give marching-orders of
"Do this, do that" but tp acknowledge credit ‘
_for doing helpful things and to suggest with
“a‘gentle nudge, “'Have we noticed . . . can
we do more?”’ o "
References S ' :
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, 55! Builly! Nigger! Honky! Fraid -cat’

Culturﬁl/«' deyrwej f The )" ¢

‘ band:capped "The Beauttful Peaple

- "Stereotype . . cog’fOrrmng té a fixed or
/ ¥ “general pattern and lacking individual
. distinguishing marks or qualities; esp: a’

/ " standardizéd mental*picture held in common by -

- members,of a group and representing an
- oversimplified opinion, affective attitude, or
‘uncritical judgment (as of a person, 4 race, an
- Jssue, or*an event) (p. 2238, Webster's Third
- Ndw International Dictionary, undbridged, ©
1971 by Encyclopaedm Britannica, Inc., -
& Chicago).” '
hether with language of the street and
. playground or with terms coined by educators,
H\‘!*wnewsmen or the general public, however gracious
or flattering the tefm, stereotyping involves the
. plaging of unique hurhan beings into neat little
compartments with quickly recognized although
perhaps undefined labels. What exactly is a
"'sissy”? Can a female be a sissy, orare a//
females sissies just by virtue of being female?
Does sissy lmp{y homosexuallty orisita
derogative term more akin to " fraidy-cat” if the
name-caller is referring to a male’ Some families
have lovingly referted to a young female -
» member as."'sissie” without implying distaste,

" certainly; in such circumstances it is considered
loving, not a venomous eplthet Any llttle boy
who hears playmates chant ""Sissy, sissy!"" on the
playground, however, has no doubt that he has
been insulted:

B 7 Alabel easily identified as derxslve may yet
~ defy definition, the nuances of its meaning bemg
' tied to the setting for its use. Just so are many of
the terms we have to use to label people, to “"put
them in their place.” Because of the potential
harm in labeling, we as teachers must become
particularly sensitive to that stereotyping which .
'we sometimes do automatically as part of our B
- work (slow-legrner, academically slow, gifted, -
 trouble-makersbigh-achiever, overachiever,
underachiever, emotipnally disturbed) and that
whlch we hardly recognize as gtereoty)pmg Boys
don'tcry.. - . Sit quietly now, remember you re
Q" fittle lady . Boysdon’ cplay with dolls .
I: lCurls don't, play football ... . I.need a strong man.
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to-carry my books) How many natural talents

“Have we discouraged with j just such statements?
- How many girls aren’t scientists or

mathematicians because we unconsciously just

~ assumed that those were male provinces? How

many boys never reach out for embroidery or
kmttmg because they aren't mvxted to parncnpate
in “girls’ activities”? .

_Then, after we have put our own houses in

"order by becoming sensitive to stereotyping, we

must pfan activities #at kielp children learn to

" identify and cope with stereotyping. Followmg
* are some activities you mxght want to try in your

classroom

OPEN A~ . Face problems head-on.
CAN OF Help children come to terms
WORMS‘ ~ with the stereotyping that.

happens every day. Cuta . -

namber of brown construction paper

worms. On these write situations, then,

fold the worms and place thém in a
decorated can. At a classroom discussion,
have a child open the can of worms and draw =
one out, read the discussion starter on that
worm, and then lead the class in starting a
discussion on that subject. Some of your worms

might read:™Kip is the smallest boy in his room.”

He gets along pretty well, s’eeming'not to mind it
that the kids call him/Shorty.’ Do you suppose it
bothers him? Is that 4 kind nickname? How *
would you feel if people called you

‘Shorty'?” ... "These was a fight on the
_playground. Dennis tripped Bill, Kevin hit
"Dennis, and then it just seemed that everyorie
was hitting everyong else. One of the teachers
said, "That class isgways fighting. Those are the ’
roughest kids in school.” Do ydu suppose they '
were always fighting? Do you suppose all the
rough kids in that school were in that class? -
Why do you suppose that remark was made?
How does a class get a reputation? What kind of
reputation do you think yout class has? Could.it

- be improved? How?"' ‘Ginny overheard her
_-parents talking. Her mother said to her father, ‘I
~-talked to the teacher today. She says Ginny is an

underachiever.”About that time the phone rang,
and Ginny never did hear her folks talking about
that again. Howdo yOu suppose she felt? What




is an underachiever’ How would you feel if you
were labeled an underachiever? Would you be
able to do anything to change that label?"" . . .
“"Pam has red hair. She hates her bright red h#ir
because the kids tease her so muchgabout it.
They tell her redheads have bad tempers, and
then tease her until she loses her temper. [go all
redheads have bad tempers? What would you do
if you were Pam®” -

A BIT'OF  -Sometimes children use terms
UNDER- because they've heard them
STANDING  at horge, on the street, else-

: - where; but they don't really
know that the term is hurtful to someone else.
With understanding usually comes tolerance, if
not acceptance. Study different éthnic groups.
Ik for their heroes, their music, their unique

contributionsto soctety, their foods, their -

literature. Spend some time playing games,
listening to music and stories indigenous to that
group; have a tasting party with foods prepared
from original recipes. If there are mermbers of
the etKnic group in your class, draw on their _
background of experiences. If not, see if jou can
find a visitor to share his/her culture with your

- students. Do all in'your power to briag your

group to respect that particular ethnic group. As

a part of your study. learn what derogatory terms
are used to identify that group; talk about what
they mean, why/they hurt. :
NONSENSE /' Use creative dramatics to
LABELS - point out the fact that

" it often isn't the word itself

but the way it's used that ‘makes it vicious.

‘Make up some words—words that have no

present use or meaning. Determine that some
will be good words, things you like to be called;

~ others will be bad names, things that hurt one’s

feelings. Let children read them out. the listeners
detgftnining which ones are good, which bad. ,
Uséthe words in a scene, attempting to give the
sensg of the scene through body moverhent and *
tone of voice, since the words won't make sense.
Throughi tene of-voice convey which words are
derogatory labels, which endearments. Take
some words that are considered "good,”* use

“them to show derision and contempt. Mother

O __ipple pie are considered right up there with

~ ALERT

sexism; it won't hurt

.

flag and country in our nation. Could you

. . o & . . . -
incorporate those words into a dialogue in such a |

way that they seem to be undesirable labels?

LABELING  Since political speeches will be
getting thicker and thicker
during the coming year, they’ll

make wonderful opportunities for children

~to detect labels. How- do politicians use

words to influence people? Do they

stereotype people? Is stereotyping always

bad? Are there positive stereotypes? Find same,
Listen to a politican speaking to a specific ethffc
group. Do you hear some positive stereotyping?
Listen to a speech and keep a list of all the labels
you hear. Look for labeling in advertisements; -
Collect advertisements from magazines and
newspapers, What labeling do you find? Are
there appeals to particular groups? Are.there
implications that all people in certain groups are
alike, like the same things? How do advertisers -
use labels to sell produces?. =

SEXISM

Probably mast of the children
ALERT

in'your room will have heard
at least something about
child to at least
be alert to the sex-stereotyping that .
happens all around him/her every day. When
one speaks of nurses, visions of females appear.
“Doctor’" conjures up males-in white, '
stethoscope dangling from pocket. With the

" notable exceptions of Betsy Ross and the Statue

of Liberty, people making games and materials

for the Bicentennial have been hard-put to find -

female representation; and some say Betsy Ross
was the figment of a storyteller’s imaginaticn”
Discuss with your pupils what boys can' do and

what girls can do—when occufpations are open to ,

all on the basis of merit, notof sex. Men can
cook and sew; women can climb telephofte. poles
and dig coal. Women can be scientists, men can .
design clothes; women can become

. mathematictafis, men can become secretaries. -

Search out the sexism in textbooks, library

* books, music, magazines, newspapers. Help -

childrer, boys and girls, become alert to'sexism .
wherever it occurs. Persons need freedom to be
themselves, male or femalez

e )
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TELL IT ~  Many people have‘Pffered
LIKEIT . from stereoty mé eople who _
-WAS‘ are "firsts’ oft fler—

. " the first woman who becafnew
a doctor, the ﬁrst black person to integrate
white -schools, the first. American. Indian 2
o go off the reservation to ‘school, the
- first Onental child to go away to school among
“strqight-eyes, the first woman to vote. Children
’ ma}gll\sr: to«do some research and present
* . factushmaterial on these brave firsts or may

choose to write stories, pretendmg they were.the -

» firsts. Perhaps they may wish to " write leteérss e
» home" describing theu experiences. = b

Tohelp make children' .

become awsre that people -

- can be categorized in many .
ways other than ‘skin color, collect many
“faces of people. Be sure you have adults and

« children? people representing several ethnic
groups, such as Blacks, Orientals, Spanish,. /~

" Indian, etc. Collect pictures of happy people, sad

- people, angry ones, people with no apparent -
emotion on their f\ s. Hav chlldren sort the
faces. Don’t give thdm gny gurdelmes just ask *
them to sort them Some will sort by sex, some
by age, some by " ‘color,” others by emotion
perhaps: Then ask the child to sogt them by some
other criteria. Keep themsorting, suggesting
-other ways if the child doesn’t come up with a
-different way from the ways he/she has already

. done. This is-a good visual discrimination -~
activity; it gives an opportumty to Speak about
emouons labelmg “etc. :

FACE
JSORT

1

‘FAM THE ME. Sometrmes it's hard
.- 1'WAS TO BE fora child toaccept .
. y~  him-/herself as he/she is.

S {4 Y common to wish for another color
hair or eyes, to be shorter or taller, richér, -
more ,athletic, more talented, etc. Sometimes
. o we're'so busy wantmg to be we don't stop to.
) !' __‘just pe—to appreciaté the people we are. This i§
.0 a cE?Lmon ailment among children dnd adults,

" the/''I-wish:I-was™ diseasé. Perhaps we can helps.
. children accept themselves as they abe if we just

x

-

, we like about them. It’ miay do & child a lot of

._thmgs can

-ledrn to pronounce it

good to lear someane else thinks he/she 3@5{
beautiful hair or eyes. How ¢ ly we

* at things oncg we sée them t rDUgh another’s .
- eyes sometimes!

‘List the good things about you op- ongsrdc ofs-

. asheet of paper, the bad on another. Aren't
“there morg good things than bad? Which good
E{()u make better? Which bad can you

* improve? What do others like best about you?

. Perhaps you could put
_sheet of paper. Pass these sheets around the
“room, each child writing something new - and
- good about that person on the sheet. The first «

ejch child’s name on a-

few will be edsy to write; Dut as-jt goes around |

the room, Qpeople will be reading good, positive *

things at about one gnother and&havmg to.think of

* ofher good qualities of each persqn. It will serve

as a means of imipressing each child with the &
goodghings “about his/her classmates, p(fntmg
out positive aspects of each child. Each will .

. receive a sheet of goodies about him- /hersélf,
thus reinforcing positive self-concepts, as well as

i

reading all sorts of good things about others.
After this, if they label one another there’s a
good charfee it will be a good label! :
closing word to fellow teachers: .Be sure you.
don’t label'some children as less important than
others by neglect. Don’t neglect to have all
‘children represented in your bulletin boards, in
art work, in the songs you sing, etc. Do’ make
up your bulletin boards of blue-eyed blondes

 leaving the impression that they.are more

photogenic or worthy.of illustratien than
children with dark eyes and hair. How about a
fat child or a skinny one once in awhile? How
about tall girls and short boys? Don’t let your

‘ classroom illustrations succuimb to hugful

ing, Show you value a// children. Even
though 1 ltw r to type, don’t'name all your

. childrenin your problems Jane Smith. and:John

L)

- .

4

Jones. Godzilla Rabomfslmskyvybotsky has a/"}(
cein

~ right to read her name in“a story problem on
~ awhile, too, teacher! It’s a. perfectly tespectable
name; and if the krd one to.the trouble to

to decide it's too difficylt for the others to read?
I'll bet they'll réad that one correctly before they

e L talk about the umqueness ofpeople ‘the thmgs 2 ed Wanda Adms or Ned DaVlS '

~

~~ ‘
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zf write it, who are you_\"
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: "-AWARENESS MATERIALS FOR
‘ TEACHERS AND PARENTS

Sexism and Racism in Popular Basal Readers .

1964-1976. New York 10023: The Center, 1841°
Broadway. Based upon a 1973 report by the Baltimore
s . - - Feminist Project, this study examines sample selec-
Frazier, Nancy, & Myra Sadker. Sexism in tions from five series. of readers widely in wse in

+ School and Society. New York: Harper' & Row, Baltimore, Maryland, elementary schools and con! . ;

1973 Add_reSst:*speciﬁcally to teachers, this volume cludes, "The readers fail in general to provide posi- .

D i q . . . . . . e e
documents thePailure of\schoels to provide equal tive self-images for females and racial myinorities, .
« opportunities to girls and Yoys and prgvides sugges- and they reflect and reinforcer injustices.” ="+

tions for necessary change. MNdjscusses ség-rale social- ' ‘ .

ization, the."hidden curriculuny'’ in elementary and R : : los i Lt
. secondary schools, the. “male}"  university and ap- csource'(Center on Sex Rolés in Education,

proaches to reform. A selected annotated bib. < National Fouidation for the Improvement of Educa-
liography on the women's movement and sexism U07. Research/Action Notes.* Washington, DC

education and a sex-bias questionnaire developed'JZ()()?’(’: The Foundation,. 1201 l6th St. NW, Rm.
(g;, Myra Sadker are also_ included. (Reviewed in 801E: Designed as a, national source of information-

¢ _ , O :
A CHILDIOOD EDUCATION, JAN. 1975, P, 161.) on federal, state and local efforts to chmmate sexism
3 . * - inelementary.and secondary schools, this newsletter is
Gersoni-Stavn, Diane.. Sexism and «Youth, Published four-five times a year and is available at no
B¢ . . . . . N - .
New York: R. R. Bowker,  1974. This anthology .95t subscribers. . ;
provides in on€ source major analytical ‘essays, per- . .

sonal renmgiscences and reflections, community,stud- St-a(cyijudith' Susan Bereaud & Joan Daniels

tes, govengment reports-and resource lists. Sections - eds. And :““ Came Tumbling Aféer: Sexism in

deal with Yex-role socialization and with sexism in American Education. New York: De'll. 1974. A

schools, incbooks, in children’'s media and games. general anthiology of contemporary essays on sexism ™ -
o, in American education. It covers sex-role socialization
Harrison, Baﬁhara. Unlearning the Lie: Sex- _ and sex-role Stereo[yping in PFE‘SChOOIS: elemé_ﬁ[ary

ism in Schools. New York: Liveright, 1973. A" schools, high scheols and universities. There are sug-

personal pccount of how a group-of parents worked to gestions for further reading (with an annotated bibji-

alleviate thefsexism in their children's classrooms at ography) and a resoarce-list.
' the Woodward School in Brooklyn. (Reviewed in _ ‘ '
CHiLbHoop EptcaTion, Apr./May 1975, p. 331.) /) o e
‘ : ' : OrhiEr Mepia:
' National Education Association. Combating . -
Discrithination in Schools: Legal Remedies and - Byeitbart, Vicki; Eric Breitbart & Alan Jacobs.
..\ Guidelines. Washington, DC: The Association, Sugar and Spice. New York 10019: Odeon Films,
' 1973.-Single copies available at no charge through |79 Broadway, 1974. This film, produced in coop-
Resource Center on-Sex Roles in- Educaion, 1201 . eration with the Women's Action Alliance, explores
"~ 16th St, NW, Rm, 804E, Washington! DC 20036. ways in which parents, teachers and students.are £
Each major antidiscrimination law or regulation rele- working to ‘¢liminate. sex-role stereotypinig in actual Wt

- vant to edycafors —together . with. complaint pro-  school settings, A study guide is provided with the
cedures—is disoussed. Also provided: a brief checklist -y, o »

# for determining racial and sexual discrimination in

: schools. =, S - C Golden, Gloria, & Lisa Hunter. Sex-Role
" S - ‘Stereotyping ‘in Schools Film Series. Berkeley,

) 'Rac:ism and Sexism Resource Center .for Edu- . CA: Far West Laboratory, Media Extension Center,
cators (a joint effort™of the .Council on Interracial University of California, 1974. Three protocol films,
Books forChildren and the Foundation for Change).  useful for creating awageness of sex-role stereotyping,

wls'nmmrw 1976,
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include: Anything They Want To Be, dealing with
sex-role stereotyping in schools i intellectual and
career-oriented activities; Hey, What Abour Us?,
which portrays sex-rdfe stereotyping in physical edus,
cation classes, in cutriculum and ¢n the playground;I
s for Important, which illustratgs#xamples of sex-
" role stereotyping in teacher attitudes and behavior. In
All Fairness: A Handbook on Sex-Role Bias -in
Schools contains transcripts Jof -the films, interprg-
- tations and 'instructional activities relating to them,
« and a summary of much of the research literature
on sex-differences. .~ ) E
‘National Education Association. Sex-Role
Stereotyping EduPak. Washington, DC 20036:
NEA'Puglicntion Sales,, 1201 16¢h St., NW, 1973,
Designed primarily- for use in inservice and preservice

training of teachers and in community tnvolvement

programs, this multimedia, kit contains three film-
strips (The Labels, The Reinforcement of Sex-Role
Stereotyping and Cinderella 'Is Dead), fivé casdéute

tapés and discussion questions, and a variety of(rrint»

materials relating to sex-role stereotyping and educa.
tiop. )

. Scholastic Early Childhood Center. People Who

(in Beginning Con-

Work Sound Filmstrips Prograr

cepts Series). Englewood Cliffs, NJ 07632: Seffolastic -
Education, 904 Sylvan Ave. Two *

Early Childhoo
units, each censisting of 5 fmstrips; each unit, with
records or cassettes, $79.50 (30-day free_trial).
Freshly presented views of community workers in

“nontraditional roles—a woman pediatrician, -archi- .

tect, photographer, for example; a male baker, pet
store ownef, ranger—and more. :

Weitzman, Lenore, & Diane*Rizzo. The Im-
~ages of Males and Females in' Elementary-School
Textbooks. Washington, DC 20036: Resource Cen-
tér on Sex Roles in Education, 1201 16th St., NW,

-~ Rm. 804E. A 40-minute stide show explores the
stereotyped: portrayal of both females and- males and
the under-representation of women in six elementary

- textbook series. Complementing-the.slide show is
" Biused Texthooks, by Lenore Weitzman and Diane
Rizzo (aviilable from the Resource Center on Sex
Roles in“Education, $1 prepaid), a comprehensive
analysis on images ‘of males and females in cle-
mentary school textbooks by race and sex. The second
section, ¥ What' You Cani Do About Biased Text-
books," presents -action strategies for teachers,. stu-

" dents, administrators arid community groupsworking

“cation and rearranging. Included are check

. standing ahd ‘acting. -

- o . S

" CURRICULUM MATERJALS FOR

¢ USE BY TEACHERS

", Bement, Susan, et al. Women's Studies Pro-

grams. Berkeley, CA 94709: Berkeley Unified

Sghool District, 1414 Walnut St. Designed for use byy
teachers of 4th- to Gth-grade students, this cellection

of supplementaty curriculumh materials proyjdes new

multicultural models for dealing with sex-role stereo-

typing in the classroom. The individual curriculum

units, ‘which include a series on famous Ameritan

“women in_history ahd literature, are designed to

acquaint students with a rositivc image of the role of
‘women in society as well as to_raise questions about

the effects of sex-role stereotyping in &cir own class-

rooms. . o

Lo~ /L_- . - _' 1 .
- Johnson, Laurier Olsen, ed. Nonsexist Cur-\

- ricular Materials for Elementary Schools. Old

‘Westbury, NY 11568: Feminist Press, Box 334,
1974. $5. A packet of nonsexist teathing materials
aimed"” at upper-level elementary readers. The mate-
rials are prodticed in looseleaf format for éasy dupli-

{ists for
teachers to evaluate their own behavior and to review
instyuctignal materials for bias. There are also mate-
rials for%hc classrqom: resoiirce lists; model curricu-
lutn units; consciousness-raising and career-aspiration

.activities for children; annotated; age-graded bibliog-
raphy lists for students. : o
>

Resource Center “on Sex Roles in Educatign, -
National Foundation for the Improvement of Educa.
tion. Today's Changing Roles: An Approach to
Nonsexist Teaching. Washington, DC 20036: The
Foundation, 1201 1#th-St., NW, Rm. 804 E. $3
.prepfid. Teacher resources with curriculum-related'
activitics are presented for elementary, intermediate
-and secondary level students. The emphasis is on
interdistiplinary studies; activities may be adapted to
<a ‘broad range of courses. Teachers can use these:
résources to supplemerix-existing curriculum materials.
that do not present a realistic viéw of today's world. -
Suggested lesson gplans are provided; materials are
based -on a ning-sequence of exploring, under-

Shargel, Susan, & Irene Kane. We Can -
Change It! San Francisco, CA 94140: Change for .
Children, 2588 Mission St., No. 226, 1974. $3. A
packet of fifteen photo re rod\/ctions; suitable for

* @ »Oclimjnate textbook bias: . -

ul:m/c‘:c\wm.iul;’ j"'-' . - . ’.
I e " . / ’

classroom .use, of women of different ages and cthnic”7
. - N . 3 . ‘ . A .
!
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'?bnckgmun'ds working 1n nontraditional jobs is in.
cluded 1n this action-oriented pamphlet written for
teachers apd parents. It also contatns anfannotated
bibliography &f children’s books, identifies common
problem situations related to sex-role stereotyping
and suggests pussible interventions and solutions

Sprung. Barbara (Project ~Director, The

-, Women's Action Alhance Project on Nonsexist Child
Development). Nonsexist Education for Young
Children: A’ Practical Guide. New York: Citation
Press. 1975 83.25. The goals of this curriculum
resource are to present both men and wornen in the
ructunig role; to encourage boys and girls to develop

a full range of emotians; and to present a more
realiste view of the world to childrén. One brief

opment theory on sex differences; it 1s followed by a
uséful discussion of wavs: of working with parents tp
cradicate sexism from their children’s lives, Other

suggestions for makifg all activities in a preschool
classroom interesting and acceptable to al the chil-
dren. There are umits on Families, Jobs People Do,
The Human Body .and Homemaking and an exten.
stvely anndtated list of nonsexist resource materials,

Warm thanks for preparing this resource list arg due - ,
Shirley D. McCune, Program Coordinator, and Martha Matthews,

Project Coordinator, and others on the staff of the 4 .
Resonrce Center on Sex Roles in Education (A Project of the National ™
Foundation for the Improvement of Education), Washington, D.C. - ‘ .

chapter deals with psychological and child devel. .

sections include detinttions of nonsexist education iind

[l
SUPPLEMENTARY MATERIALS,
r FOR TEACHERS,. )

PARENTS ANDP STUDENTS ..

+ Ferminist - Resources for Equal Educatjon, -P.O.
" - > Box 3185, Framidgham, MA 01701. Sixteen pic-
_ tures’ of women in a wide vartety of nonstereotypic
toles. Unusual roles are shown (e.g.. milkwoman,
architect, mechanic), along with the ‘more obviaos
tleter-carrier, school crossing guard). Cost, approx.

$4.

‘the Women's Action Alliance, 370 Lexington Ave..
New Yotk 10017 (for all, add $1 for shiipping):

“Community " Careers”
figures; 85). - s X
"My Family Play People™ (cutour figures of black

~ and white family groups; $6) .-y - ’

dnd fgmale figures i a variety of roles; $6)
“People at Work™ (24 blatk-and-white photos of
" men and women in largely nonstereotypic jobs;
$0) : ' . )
Q . . \

The following materials are available through-

(flannel board, multiethnic

“Our Community Helpers Play ﬁeoplc" {cutout male’

'

t

?

» [
-

" "Play Scemes Long™ (photos of girl's and boys in ac.

tive play; $3.50) , . :
“Resource Photos of Men in the Nurturing, Role"
(84T : o

Fhe following groups publish bibliographies of |
nonsexist books for children (all listings are age
graded): o
Boulder, Colorado, Branch AAUW, 1056 Columbia

Pl Boulder. CO 80303 (Books with Options;
$1.50). o~ -
Child’s ‘Play, 226 Atlantic Ave., Brooklyn,. NY
1201 (25¢ plus stamped, self-addressed *enve.
. lope) - .
Cornelia Wheadon Task Force on the Socialization of *
Children, Women's Liberation Center, 2214
Ridge Ave, Evanston, IL 60202
Education . Task Forces of Professional Women's -

-+ Gqucus; Westchester and NOW, 424 Pelham

Manor Rd., Pelham Manor, NY 10803 (50¢)
Enid Davis, 1050 Newell Rd., Palo Alto, CA_94303
( The Liberty Cap: A Monthly Guide to Current

* « Nonsexist Children‘s Books and Resources; $4 for
. LY

. 6 mos.) v

Feminist Book Mart, 16211 9th Ave., Flushing, NY
V1357(Girls and Boys Together. $1) o
Femnist Press, Box 334, Old Westbury, NY 11568
(1976 catalog available) * s K ;
Feminists on Children’s Media, P.O. Box.4315,

Grand_ Central Station, New York, NY 10047

(Littde Miss Muffet Fights Back; $1) :
Lollipup Power, Inc., P.O. Box 1171, Chapel Hill,
+ NC 27514 (Nonsexist Books for Children; send ..

stamped, self-addreéssed envelope) - :

School Library Jotirnal, Xerox Corp. (Jan. 1972)

» Teachers, Parents, Students Store, 642 Grand Ave.,

St. Paul, MN 55105 (Léarn Me)

-

Editor's note:

Articles in this issue on. the sex-stereotyping. -
theme have been reprinted collectively under
the title, Growiy# Free: Overcoming Sex-Role
Stereotypes.“{#e 32-page publicatiod 1s available
at $1 per copy (add 10%-for postage and han-
dling-charges) ffom:” Association for Childhgod
Education International,, 3615 Wisconsin Ave.,
N, W., Washington, DC 20016. Co
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WHAT SORTS of activities—in and put.of the -
classroom ~-can help free children from the

Mary Glockner and S_haron T. Goodman

L

-

practices and counselm& rrocedurcs and Iebﬂl
avenues for gaining eqm educattonal -

restricting effects of sex-steredtyping? How cin opportunities.
teachers learn to recognize and combat sex bias® | ED 094 299
in books and curriculum materials? ' - EDUCATION p&{ SURVlVAL SEX

These and other qucsnons*rchled to sex- ‘role .
stercotyping are explored in many recent ERIC
docwments. Summarized here are a few
- documents on the topic selected from those
‘which have been added to the ERIC d'ua basé'in
the past two yeas.

Papers and Studies Related to L.
Stx-Role Srcrcotyping

1ED 092 254. - . :
A STUDY OF PRESCHOOLERS' )
SPONTANEOUS SOCIAL ’
INTERACTION PATTERNS IN THREE
SETTINGS: ALL FEMALE, ALL MALE
AND COED. S¢/ma B. Greenberg & LucyF
Peck. . Pp¥4. "

- In this study of sex-role behw:ors perccpnons
and aspiration levels in three-, four- and five-
year-old children, the focus was on socia)
ingeraction in situations free of adult-attention.
Six parties were condacted and videotaped in the
fariliar setting of the preschool classroom. A
total of 77 -preschoolers attended these parties -
which were compased of all'girls,-all boys, or a

« mixture of both sexes. Data indicated that *
differential social behavior patterns were
exhibited by varioys groups. Results are

discussed in terms of implications for educatmnal -

* Al

¢

ED 092 472

.. RECOMMENDATIONS FOR ACTION:

-REPORT FROM THE COLORADO

- CONFERENCE ON STEREOTYPING IN

"EDUCATION. Sara G. Zimet & Jules
Loventhal, eds. Pp. 29.

Members of 22 organizations (representing
~various groups) met in March 1974 to discuss
stereotyping in education. Atnong the topics

discussed at thjs conference were sex-role,
religious and ethnic group stereotyping in -
educatian, curriculum materials, classrodm

o ———

- ROLE STEREOTY PES PRO}ECT FINAL
REPORT. Pp. 96. °

THs report summarizes one year's cﬂ"ons to
examine sex-role stereotypes in elementary and
secondary education. Traditional techniques of

" literature review were usedito collect the data,

but the main emphasis of the project wasdn .
involving individuals and organizations currently

“-working in this area. The first section of tht

report outlines the objectives of the total

“proposal and is offered as a guide for groups who \

may be developipg similar programs.

" ED 095 437 !

WHAT CAN I BE WHENA GROW UP?

Louise Vetter. Pp. 11.

/ns paper explores the research literature for
idence of the number and kinds of career
options boys and girls are considering and which
careers they consider appropriate for their own:
sex and/or for anyone. The discussion focuseson _
the role socialization plays in determining what

s are "1ppropriate " :

ANEW LOOK AT CHlLDREN’S
SEXUALITY AND SEX-ROLE
IDENTIFICATION. O’'Neal Weeks. Pp. 10.
Discusses tHe gradual changes in society's sex-

role agtitudes and the implications-for children

dnd early childhood edueation. Suggestions for -+
early childhood educators include: f ) -
consciousness-raising sessiofis for preschool staff

in which attitudes and feelings about sex-role -
stereotypes are ‘examined anf worked through;

(2) parent education programs dealing directly”

with sex roles to prepare parents to help their

* - children recognize stereotyping role models; (3) ..

curricular materials and books that do not s
reinforce traditional sex roles: (4) integrated
play areas arranged so-that all children are free

“to playsin all areas; (5) selective, nomradmon il

role modcls for'children.




. * ' .v
ED- 100 491 . '
SEX ROLE AND PUPIL ROLE IN EARLY
CHILDHOQOD EDUCATION. Patrick C.
Lee & Gita Kedar. Pp. 25,
Thus article postulates that teachess and-sehiools
- have i demonstrated investment in socializing
childrento d passive, docile and dependent role,
_ beginning at the preschool level. This “pupil
- tole” corresponds closely te the traditional
femalesex role andis incongruent with. the. *
‘standard male sex role. Thus, boys experience -
+ conflict and stress in school while girls /-
accommodate to the passive learningstyle”
- associated with pupil role. Long-range .
. tmplications of these interactions are discussed
and brief recommendations offered for teacher
training and school reform. B

ED 092 919 . -
WHY JANE CAN'T WIN (SEX -
STEREOTYPING AND CAREER ROLE

~ ASSIGNMENTS IN READING. ,
MATERIALS). Gwyneth E. Britton. Pp. 39.
More than 4.000 stories in 16 currentreading
series ((Lﬂlgnéd for grades 1-10) were analyzed

- for the humber of times males versus females
were presented as the major character, and the

_numbers and types of career roles assigned to
males versys females. T g

ED 094 439 :
AN INVESTIGATION OF WHETHER
. THE STEREOTYPES OF HUSBAND
AND WIFE PRESENTED IN.
TELEVISION COMMERCIALS CAN
INFLUENCE A CHILD'S PERCEPTION
OF THE ROLE OFHUSBAND AND
WIFE. Pamela Cheles-Miller. Pp. 13.

concept and demographic factors affected fourth-
and ffth-graders’ susceptibility to stereotypes.
The fact that some mothers worked outside the
home had no measureablé effect on their

~ children’s acceptance of sex roles presented in
commercjals. .

ED 095 603 ., . - :
THE IMAGE OF THE FEMALE
ON SATURDAY MORNING
TELEVISION COMMERCIALS. Coinell
Chulay & Saka Francis. Pp. 13. . ‘
This content analysis of 294 commercials
provides evidence that cofmercials encourage
female children to assume’traditional feminine
rgles as tlie typical wife and mother.

RIC"

IToxt Provided by ERI

.CHILD

An experiment in whiche such variables as self-

1

81. .

ED 096 611 » ‘

- DANGER: STATE ADOPTED READING
TEXTS MAY BE HAZARDOUS TO OUR
FUTURE (RACISM AND SEXISM |

- PERPETUATED IN READING SERIES).
Guwyneth E. Britton. Pp. 36. | ' _
Provides documentation on the issues of
representation, sexism and stereotyping of racial

- ethnic minorities in 20 different reading series.

" More than 5,200 stories were analyzed from

244 different reading texts.

ED 101 246
A FATHER'S GUIDE TO PARENT
GUIDES: REVIEW AND ASSESSMENT
OF THE PATERNAL ROLE AS
CONCEIVED IN FHE POPULAR
LITERATURE. Jobn D. DeFrain. Pp. 19. -
Inthe 53 volumes on various.aspects of"
childp€aring reviewed in this paper, there was a
fceable lack of discussion about who should
‘bear the direct responsibility for raising children.
The author offers.his own conclusions on :
parenting roles. | «—~

- ED 005 379 -

- SEX'DIFFERENCES IN READING: THE

RELATIONSHIP OF READER
CONTENT TO READING ACHIEVE-
MENT. Sara Goodman Zimer. Pp. 14.

Inan \attempt to uncover the influence of
primary reading textbook content on reading
achievement, both historical and contemporary ,
reading textbooks were analyzed in terms of sex-
role portrayal in a'\;aricty of settings. '

" If you wish to orden arfy of the above items or
other ERIC materials, hese is purchase information:-

'jHardcopy: 1-25 pages, $1.58; 26-50 pages, -
1

.95 51.75 pages, $3.32; 76-100 pages, $4.43. -
(Add $1.27 for every additional 25 pages or fraction .

thereof.) :
Microfiche: 1-480 pages, $.76 per microfiche (96

pages). Add $.158 for each additional 9G-page

increment or fraction thereof. - e

~ Prices shown do not include pditage, which must

be added to all orders. Book rate: 18¢ for first pound

+. (one’pound is approximately-60 microfiche or 100

.. hard copy pages); 8¢ per pound inerement over first

pound. (First class or air m3il postage is available at
- additional cost.) Send orde ,
Document Reproductionfervice, Computer™ -
Microfilm International*Ct
Arlington, VA 22210. "
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SEX BIAS IN.CHILDREN'S BOOKS -

N

. Carol Vukelich, Assistant Professor of Early

C/J:/c//)ood Education, Department of Curricu- b

{um and Instruction, College of Education; Uni-
versity of Delaware, Newark

Charlotte McCarty, Teacher of Early Child:
hood Education, Co//ege of Edycation, meane,
Australia

Claire Nanis, Assistant Profeﬂor of Music

Sducation, College of Amts and Sciences, U"/‘J

sty 0/ l)e/au are, Newark

Sex PREJL DICE in book’s written for (hﬂdren is
widelv recognized. The collected evidene€ over-
whelmm;.,l» indicates young women have few
but sex-rple stereot\ped females to |dent1f) with
in books. Resedrch on sex bias in school text-
books. particularly reading textbooks, reports
bov-centered stories outnumber girl-centered sto-
ries (McDondld. 1973; Ghase, 1972; Beach, -
1971; Frasher and Walker, 1972; Weitzman
and Rizzo, 1974). Gurls typically are depicted as
passive. watching. weak. needing help, timid,
dependent, incompetent and docile, while boys
rc};,ul.nrlv dre shown as active. brave, protemve
of women, powcrful possessing mltmnve com-
peutive, independent, intelligent, creative and
industrious (Women on Words and Igmages,
WOW, 1971 Frasher and Walker, 1972;
Beach. 1971, Weitzman and Rizzo, 1974).
Similarly, adult-role models reinforce the tradi- .
tional patterns of female/male success; males are
shown in the highly p‘udrand prestigious occupa®
tions of politician? clergy. judge and athlete,
while females are shown in the service
occupations of secretary, stewardess, teacher,
waitress and mostly homemaker (O’ Donnell,
1973; Frasher and Walker, 1972j. These find- -

_ ings have resulted in the effort by such -

companies as McGraw Hill to “"elimtnate sexist
assumptions from (our) publications and to en-
courage greater freedom for all individuals to
pursue their interests and realue their potential
(McGraw Hill, 1975, p."725)." Others (Femin!

.

20 oy . T .

Children’s Lrterature 1971; Weitzman
1972) report symilar ﬁndmbs in children’s
books,\even in those books written for yeung

. These findings: lead Mitchell ( 1973)
suggest hat:

Nevertheless, parents and teachers of )uunb
children feed to sharpen their awareness of the
varied m
healthy deyelopment of boys and girls. ... The
r careless selection of picture books
may have ap immeasurable and perhaps irreparable
impact on the psv(hnlot.,lml t.,rowth ()lPt,lrlS

‘and boys (p.\ 2301

- More recgntly, this same message has been
echved by Tibbetts (1975).

It therefor seems reasonable to investigate
what sex biasey, if any, are being presented to

- groups of young children through plctre books.

_Purpose and P ocedures

The purpose of this study was:to compare the

activities, roles and relative importance assigned

to males and females in selected picture books.
The picture books to be evaluated were se-
lected from those identified as " favorite picture
books that you use With your groups of childréh”
by twenty-one teacheys of young children, Only

those books labeled a\' favorite™ by more than

one teacher were'incluiled in thestudy. This
procedure resulted in a'otal of thirty-two books
for potential inclusion. Since the purpose-of the
study was to examine thé depiction of sex roles,

consideration was limited to those picture books -

d'callng., with human loemé,s or with animals

~ who visually displayed human qualities; accord-

ingly, eight picture books of the potential list
were eliminated. Two additional books could not
be located in the card catalogs of four searched
libraries. Therefore, the writers and an inde-.

pendent examiner analyzed a total of twenty«two -
stories.

A method of illustration-analysis similar to
that employed by the National Organization of
Wom -reported by Jacobs and Eaton,

197 2) to inveltigate sexism in children’s readers

was_selected for the study.
Based en the findings offprevlous research the
followmb hypotheses were formulated:

(1) The number of picture books with fnale majn
chamcters will outnumber the number of plcture
books with female main characters.

(2) The number of illustrdtions of males will out-
number the number of illustrations of females.

(3). Male children"will be shown, more often than

female children in active play, using initiative, dis-
- playing independence, solvirig problems, receiving
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recognition, being inventive and giving help, while
female children will be shown more often than male
children as tearful or helpless, receiving help and in
quiet play. o '

(4) Female adults will be shown more often than.
male adults giving tendeeness, scolding and being .
homemaker/shopper. while male adults will be
‘shown more often-than female adults taking children

.

on-outings. teaching. playing with children and being

breadwinner/provider, - :
(51 Male adults will be shown occupying the
-~ highly paid and prestigious occupational positions,
while female adults’ will be shown occupying the
service positions. In addition. males will hold more
yarted positions. ' :

Analysis and Discussion of Data :
ﬁdicntes the

Main characters. Table 1 clear
mayority of favorite picture books analyzed had
male main characters, I

Table 1
‘DINTRIBUTION OF MAIN CHARAC TERS

) Frequency
Mule 15 08 2%
Female - 9 ) 227
None or Shared ) 2 91

Percentage

- Toral Storses 22 10004

Males were main characters in three times as
many picture books. This finding is consistent
with all other research in the sexism in materials
written for children area. The difference be-
comes even more accentuated when the list of
favorite books with female main characters is

examined. Two of the books, Snow White and
o+ Cinderella, are children’s classics. Therefore.

only three recently written books for yeung chil-
dren with female main characters (of those in
.our study ) have achieved acclaim as favorites of
teachers of young children. In addition, one of
these three books, Madeline, has been criticized
“because “the life of Madeline doesn't resemble
“our own {Bernstein, 1974).” -
 Number of illustrations of males and femaes.
Contrary tothe hypothesized finding, the num-
ber of illustrations of female children !
outnumbered the number or illustrations of
male children, 484/331,, jever, a brief
scruting of the data quididy sGggests the reasof
for this unsuspected findirfg. A number of illus-
‘trations of “twelve little girls,in two straight
lines in Madleline resulted in a total of 326
illustrations of females. Without the Madeline
 tally. the ratio of female children illustrations to
) male children illustrations was 158/331, or ap-
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proximately ! Using the adjusted tally, each
picture book contained an average of 7.2 female
children illustrations and an average of 15 male = &
childten illustrations. Again, this f?nding is con-
sistent with the finding of other researchers. _
The ratio of adult female illustrations to adult
male illustrations was 12]/150. For each sex,
one book accounted for !4 to.!+ of thedotal
number of illustrations. Madeline had 36 illus> -
trations of female adults, while Snow Whitehad
49 male ‘adultsl]ustrations. 8 '
Number oFtimes childgen are shown. Table L
presents the ratio of percentages of femaleto ™ *
male children illustrations in the various cpte- -

- gories.

. X Table 2 -
- ILLUSTRATIONS of CHILDREN

¢

t

Percentage ratio of times children were shown:

Female - Male . .
in active play 15% 85% .
© using initiative -0 - 100
displaying independence 33 67
solving problems S 50 50
receiving recognition s : 85
being inventive ' (VR 90
teurftl or helpless ' 50 50 -
giving help- 40 60
receiving help 30 70
in quiet play C ) 48 52

As predicted, examination of these ratio per-
centagesreveals the differential treatment of the
sexes in the selected children’s books. In particu-
lar. male children were more often shown as
being active, as using initiative, as displaying
independence, as receiving recognition, as being
inventive, as giving help and as receiving help.
With the exception of the last category, receiv-
ing help, the direction of the percentage ratios is
similar to that reported in other studies (WOW,
1971; NOW. 1972; Beach, 1971) and that
iypothesized. Contrary to other reported find-

gs (WOW, 1971; NOW, 1972; Beach, -

71) and the hypothesis, male children were
found to engage in quiet play, to be tearful or _ -
helpless and to solve problems equally as often as
female childrep. o ' A

Another treatment of sex-role differences can

seen in the percentage ratios of number of
times female and male children were shown in

.quiet and active play. Thigratio of quiet to active

play for female‘children Was 46/54, while for
male children the ratio was 14/86. For male

children this ratio is consistent with the findings
reported by such reseggchers as Frasher and
Walker (1972).*while female children were il-
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lustrated in|
. viously

Number

preed, ( Frajher “and -Walker, 1972).
ults are shown. Table3
reentages of female to -

! Thble 3
1 ILLUSTRATIDNS OF ADULTS

more active play than has been pre-

roles to chouse among, while their choices are
liatred to the service occupational roles with
onlemaking being their number one available
choice. With society's current concern for equal
“cupational opportunity for both sexes, this
carelqss selection of picture books might also be
ung males’ consifleration of. service

ts adults were shown:
Female

100%
67
33
75
100
12
100

Percentage of fratio of tim

playing with cHildren
taking children| on outings
. teaching |
giving tenderness.
-scolding
. bemg breadwi n‘cr/provldc
eer/shoppét

pa 3

- The hypolhesued direction of the percentage

‘?los was found to be 1{0[ always consistent with

e observed direction. 'As predicted, and con-
sistent with Frasher and Walker (1972), female
adults were shown to give tenderness and to .
scold more often than male adults. They were

- also the only adults depicted in the role of home-
maker/shopper. However, congrary to"the pre-
dicted direction and Frasher and Walker's 1972
findings, they also’were showreto play with::
children more often and to take children on
outings more often. As predicted, male adults .

were more often shown teaching and in the role . .

of breadwinner/provider.

Adult occupations. Di
the sexes is much more evident in the assignment .
()fnuupan()ns As predicted, female adults were
showa in thefservice occupations. Besides home-

maker, the only occupations depicted were sales-
woman and.qun. Also as predicted, male adults

- held more:gvnr;cﬂ and, in some instances, more

prestigious positions. They were shown as a
storekeeper, gentlgman, policeman, soldier, doc-
tor, judge, watchman, tailor and so on. In total,
they held eighteen different occupation positions.
The only occupational position held by both
male and female adults was that of the circus
worker.

"+ Conclusions
Professional literature reﬂects a concern, datm&i(

back to 1971/ about sex-stereotyping. in boo
written for children. Yeét, to date, teachers ap-
‘pear not to be evaluating picture books selected
for use with their young children for sex bias.
The most dlsconcertmg findings are the total |
‘subservient image portrayéd of female children
and the suggestion to young females that males
have a wide variety of prestigious occupatlonal

ERI
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l!ferential treatment of

g the rgle of homemaker.
gly indicates a need
fov/more careful screening for this subtle sex- .
stereotypmg tyranny in the pleture books selected
~ for use with young children.* '
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Selected ACEI Pyblications -

CHILDREN AND DRUGS. Fictors that have caused- dn}g abuse to surface/in youngc;_‘
children. Guidelines for parents and teacher§ who suspect child is. using drugs. 1972. 64 pp.
$2.50. ISBN 0-87173.015-4 - - - . o
CHILDREN ARE CENTERS FOR UNDERS’TAN!?ING MEDIA. Ideas for involvement
of children as photographers, filmmakers, videotapers, sound-seekers. Resource. bibliography.
Jownt effort with, Center for Understanding Media. 1973. 96 pp. §3.95. ISBN 0-871 73-017-0
CHILDREN'S VIEWS OF THEMSELVES. By Ira J.‘Gordon: Self-estimates and self-
concepts: how adults can Delp. 1972 rev. 40 pp. $2. ISBN 0-87173-019.7 ‘
COOKING AND EATING WITH CHILDREN—A WAY TO LEARN. Stresses need to
provide children with healthful foods dnd importance of eating in a friendly climate. Recipe

- section; guide on child input. 1974, 48 pp. $2.50. ISBN 0-87173-006-5.

CREATIVE DRAMATICS FOR ALL CHILDREN. Totally new edition by Emily Gillies.
Guidelines for deepening children’s sense-awareness and expressiveness. ' 1973, 6:f pp. $3.25:
ISBN 0-87173.020-0 : : ) o :

' DAUNTLESS WOMEN IN CHILDHOOD EDUCATION 1856-1931. By ‘Agnes Snyder.
Presents a fascinating record of educational thinking beginning with kindergarten movement in
the U.S. The work and lives of nine women tell the stosy. 1972.405 pp. $9.50. ISBN 0-87173-
o210 . : o ‘ . K
GOOD AND INEXPENSIVE BOOKS FOR CHILDREN. Selections chosen for quality
and price. Classified by fiction, biography, picture books, hobbies, etc. Includes author and title
indexes; publisher list. 1972, 64 pp. $2. ISBN 0.87173-022.7 i y ’ '
GUIDE TO CHILDREN'S MAGAZINES, NhWSPAPERS,_REFEliENCE BOOKS. An.

© . notated hist designed to acquaint parents and teachers with qualitative literature. 1974, 1 2 pp. 50¢
each. 10 copies $4. ISBN 0-87173-007-3 2t

. » . :
PARENTING. Guide to new thinking of a parenting concept beyond parenthood; involvement
: & ? R . ep g ety
of other persons young and old, of school and cornmunity. Changing roles—redefining ""His and
"Hers”; single parents; child care abroad. 1973.-72 pp. $2.50.. ISBN 0-87173.030-7

. PARENTS/CHlLDREN/TEACH‘ERS——COMMUl\glc}erlofv. Discusses the key to build-
- ing understandings trust and mutual helpfulness. 1969. 76 pp. $1.75. ISBN 0-87173.037.5 _

PLAY: CHILDREN'S BUSINESS. Leading -writers defend importance of learning through
~ play. Includes toy/play materials guide for various age levels. 1974, 64 pp. $2.95. ISBN 0-
87173.005.7 _ : . . <o
PLAYSCAPES. Two case studies of restructured play areas—a school for three- to seven-year-
olds and a hospital/training center for handicapped. “Accompanying article by an architect-

planner. Many ideas. 1973. 16 pp. $1.50: ISBN 0.87173.046-4 X )
TESTING AND EVALUATION: NEW VIEWS. Confronts questions of why traditional .
evaluation procedures are inadequate and what tests do and don't do. Outlines a'fiew frame of:
reference for meaningful evaluation. 1975. 64 pp. $2.50. ISBN 0-87173-000:6

’ . . il .
These publications may be ordered directly from ASS()CIATI&?N FOR CHILDHOOD EDUCATION
INTERNATIONAL, 3615 Wisconsin Avenue, N.W., Washington, D.C. 20016. Please include check or -
money order pagable to ACEI for cost of publications plus 10 percent for postage and handling. Only orders -
over $10 may be hilled. A complete publications catalog including membership information will be sent free

upon request. _ ‘
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\Y/[ SPEAK for all the children of all the nanons all the 1ands knoW(ng>

. well that in their common human core is more o llkeness than of differenie,

" knowing=too that only as we reach that common core in children will men
the world over reach it in each other.”” So spoke Agnes Snyder‘ an e*irly
leader, ot the purpose of the Assocmuon for Childhood qucmon Inter— :

national. = |
Founded in 1892 as the Internauonal. Kmderbarten'Union the org,an‘ila-
tion became the Association for'Childhood Edgcation in 1930. The Na-
_-tmn.nl Council of an.xry Education merged with the Association the next.
year. “International” was added to the name in [946. Membership is open
to all concerned with the education”and well- being of children. Teachers,
parents. college students, teacher educators, .padiatricians, day care and
mmmumt) workers and others” help make u[la the membership in 70
countries., mostly in active br.lnLhes but also through individual nsember-
shlps' .
ACEI werl\s to promote desnmble conditions, Drobrams and practices for:
children/from infancy through early adolescence. Members strive to inform

" the public’ of ‘the needs of children and work fdr. the education and well-
being ()I all children. ACEI's active ‘publishing plogram includes an award-
winning journal ChiLonoon Estgation. bulletins, pamphlets and position
papers. Fog further information about ACEI programs and membership or

for a free publications catalog or copy of the journal, write to:

Ld .. L.

ASS()('.‘IA’I.’I()N FOR CHILDHOOD EDUCATION 'I'N'I’ERNATIC‘ NAL
3615 Wisconsin Avenue, N.W., Washington, D.C}. 20016 .
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